
EAC Evaluation Form 

Please Return to the Coordinator of Ethics Across the Curriculum  

within one month of the last day of classes. 

 

 

1. General thoughts about your class discussion: 

 

 

 

 

2. Concepts the students found difficult to grasp: 

 

 

 

 

3. Concepts you found difficult to express or explain:  

 

 

 

 

4. Thoughts on what you might do differently next time: 

 

 

 

 

5. Thoughts on how EAC might make presenting ethics easier: 

 

 

 

 

6. What were your goals for the students for this exercise? (*See the following page for details.) 

 

 

 

 

 

 

7. Did the students meet your goals? In what way? 

 

 

 

 

 

 

 

 



*ASSESSING STUDENT LEARNING RELATED TO YOUR ETHICS COMPONENT: 

(Included in your assessment plan should be one or two objective learning outcomes that can be 

quantified, your specific goal and a description of the way you will assess the outcome.  The 

purpose of Ethics Across the Curriculum is for students to ultimately be able (a) to use moral 

terms appropriately, for example, to identify whether a decision is morally permissible in light of 

its relationship to its “consequences,” “duties” associated with the decision, or which of the 

available options is more “virtuous”; (b) to recognize and explain one or more moral fallacies; 

(c) to identify, explain, and respond to one or more ethical dilemmas in their major field.  

 

A few examples: 

 

 A learning objective for a session on Buddhist ethics might be that students will be able to 

understand and reflect on the ethical implications of the Eight-fold Path. The goal could be that 

at least 80% of students would demonstrate this understanding, as demonstrated in a paper or an 

essay question on a final. 

 

An exercise for a class in American Government might be that after a discussion about whether 

government has a moral obligation to its people and fallacious arguments, students will construct 

three examples of the fallacy of “appeal to the people.” A learning objective might be that every 

student constructs one successful example of the fallacy “appeal to the people.” 

 

An exercise for a lecture on the U.S. support of Nicaraguan “Sandinistas” in favor of dictator 

Somoza in order to stop the spread of communism might be to have students write two 

paragraphs, one explaining the possible consequences of not supporting the Sandinistas and the 

other explaining the possible consequences of supporting the Sandinistas. Then, on the basis of 

the possible consequences alone, have students identify which decision is likely to bring about 

the most happiness for the most people. A learning objective might be that, in discussing their 

responses, students express difficulties in evaluating the consequences of an action and express a 

worry that there may be more to a decision like this than mere consequences. This then provides 

an opportunity to discuss the difference between duty-based ethical theories and consequentialist 

ethical theories. 

 

An exercise following a lecture on the uniqueness of stem cells in the human body might be to 

have students consider the claim, “Using stem cells from fertilized embryos is immoral,” and 

write an essay distinguishing the moral from the non-moral questions that must be answered 

before a successful argument for this claim is justified. A learning outcome might be that fifty 

percent of students express in a paragraph that whether using stem cells is immoral is 

independent of its biological features (e.g., its age or whether the embryo has human DNA or 

whether the embryo could survive on its own), or they might express that the relevant moral 

question is whether the embryo has any feature that, like mature adult humans, makes it immoral 

to destroy it in order to help others. 

 


